


Education has become a main concern at the international level. Today, we are facing a

risk of disarticulation of societies and communities. According to the opinion of

Gutterres (2020), Secretary General of the United Nations, we are also facing the risk of

preventing humanity from exploiting the enormous potential that is education and of

jeopardizing decades of progress, while aggravating latent inequalities. The repercussions

of this health crisis on education, caused by the corona virus, are numerous. Specifically,

the most alarming signals of the crisis point to learning and to the learner. These signals

were visible long before the Covid-19 pandemic (Wall, 2021; Whitley, Beauchamp &

Brown, 2021). The current crisis has a negative impact on the various educational

activities since it has revealed, above all, dysfunctions inherent in educational strategies

and the organization of the work of educational staff (Lemieux, Bernatchez, Delobe,

2021). A reflection on the learner is of utmost importance for Tunisia, as for other

countries since it will have an economic and social impact on children and on future

generations. The team of the International Citizen Forum for Education firmly believes

that building a nation that is both modern and rooted in its cultural heritage, a nation

based on a living and dynamic democracy, open to citizen participation and on the world,

requires accessible, equitable and universal education (ACE, 2021). Starting from this

principle, we sustain that the educational institution is faced with a major challenge which

requires us to reform the educational systems with a view to forming responsible, alert

citizens, capable of integrating the working environment and progressing in an evolving

economy and in a world in perpetual ecological and digital change.



Considering education from preschool to university differently means, above all,

anticipating the conditions and needs of learners in this new era of the digital age, of

continuous and intensive training and intelligent organizations by inviting stakeholders to

focus their attention and their perspective of analysis on individuals, collectivities,

structures and devices in a systemic approach that takes into account the complexity of

their functioning and their interactions. It is a matter of analyzing educational systems

based on inequalities and maladjustments and of reflecting on the adequacy of techno-

structures, material and human resources, technological and pedagogical potential for the

benefit of social and human justice. The years 2020 and 2021, with the health, economic

and social crisis linked to Covid-19, have taught us that there is an urgent need for re-

foundation (re-invoking reflection on the foundations and purpose of education in a

renewed vision of the world), remediation (updating and building various educational

paths and pedagogical scenarios) and restructuring (rethinking an educational architecture

under the aegis of ergonomics and techno-structuraldesign).

With reference to an economic system, a social construct, an ecological awareness and a

new dynamic based on a reasoned choice of technologies, education as a driver of human

progress and subject to increasingly greater uncertainties, must be fundamentally

rethought in order to prepare a better future for everyone. The question related to the

organization of the States General on education and reforms will be included in the

reflection from the outset throughout the process of development and the running of the

3rd edition of the Forum.



All actors in the education systems (pupils, students, teachers, professionals, managers,

parents, etc.) as well as institutions (ministries, regional authorities, unions,

associations, organizations, companies) will have a respective role to play. They are the

various stakeholders who participate in the management, construction and proper

functioning of the education system. Schematically, the collective actors that are

government authorities, educational establishments and socio-economic actors

constitute a triple helix (Leydesdorf & Etzkowitz, 2000) which composes the dynamic

allowing the learner to engage assiduously in educational activities in his learning and

to aim for professional, social and civic integration. In other words, in the first place, it

is the teachers and all the education personnel who must be supported, accompanied

and valued. Second, it is parents and families who need to be informed, involved and

supported and who have the most direct and lasting impact on children's learning and

play a key role in educational support. Thirdly, there is the role of all the other public,

private and community socio-economic actors who are called upon to become

effectively involved in the consolidation and success of an educational system. The

Ministry of Education and its bodies (consultation commissions, evaluation

commissions, councils and committees) have roles in strategic planning, validation and

guarantee of the quality of training. All these actors and contributors participate in the

construction of the education narrative. This story is built at the level of siblings,

family, community and society.

In order to achieve this, the place of the learner will be consolidated and at the center

of the activities of reflection, exchanges and sharing during conferences, scientific

communications, posters and exhibition of innovative tools, results research or

reports of experiences. Mainly, this third edition aims to propose the formulation of

articulated findings, results of strategic diagnoses and recommendations for potential

transformations, bearers of social and human justice around actions to mitigate

educational inequalities, dropping out, school and university failure, avenues of

employability at school and university level (including Masters and Doctorate holders).



Therefore, the central theme of the forum invites us to question several correlated

dimensions by drawing on interdisciplinarity and transversality through the different

axes.

Axis 1: Mission, vision, values, educational policies and strategies

The mission of the school as of the university is the raison d'être of these

establishments; vision represents the core values which define collective action. The

public education mission, vision, values, and directions help lay the foundations that will

enable learners to learn and work with greater value and intelligence throughout their

lives; to develop their abilities and possibilities. These fundamental dimensions form the

basis of educational strategies to form citizens of a democratic, dynamic and inclusive

society. The educational institution is part of an ecosystem and exists in

interdependence with the community, society and the world. Its mission should be

revisited periodically. Its vision must be constantly evolving to remain current and

relevant. In principle, managers, decision-makers, institutional agents, educational staff,

parents, pupils, students and the community, should be constantly involved in revisiting

the mission, vision and values in a concerted way. Otherwise, it is difficult to achieve the

objectives that a company sets for itself without such objectives being backed up by the

needs of the stakeholders.

School has an irreplaceable function in terms of the transmission of science, the

development of intellectual activities and the mastery of knowledge. In the current

context of the knowledge society, the training of the mind and critical thinking must be

a priority for each establishment. It must promote the feeling of belonging to the

community, but also the learning of “living together”. In fulfilling this function, any

educational institution must be attentive to the concerns of young people about the

meaning of life; it must promote the values on which democracy is based and prepare

young people to exercise responsible citizenship; it must also prevent within it the risks

of exclusion which compromise the future of so many young people.



The educational institution has the duty to make all students able to undertake and

succeed in a school career or to integrate into society by mastering professional skills.

For it to fulfill this mission, the State must define the basic national curriculum, and

establishments must offer differentiated educational pathways according to the

interests and aptitudes of each student, particularly beyond basic education ( MEES,

2017).

University mission is based on a few specific functions: teaching, research, services to

the community and the promotion of knowledge and innovation. It promotes the

advancement and dissemination of knowledge driven by social values and the

strengthening of quality training. The quality of training, the relevance and flexibility

of study programs and the fulfillment of learners constitute the "nuclear" heart of the

university's mission. The University must therefore deploy considerable and constant

efforts to increase perseverance and success in studies, to stimulate innovation in

professional practices and scientific research, to allow the community to engage in

research activities. scholarship, creation and service to the community and to prepare

graduates to become informed, responsible and boldly enterprising citizens. Through

the qualification and efficiency of its staff, the university makes sure to train the next

generation of scientists and strengthen its place in society and in the world. Its

constantly developing study programs commit it to training and preparing for

responsible citizenship, by linking research to teaching and preparing for a constantly

changing environment. Citizenship education and environmental education are

destined to be central components of education (Azoulay, 2021).

Certain social expectations are becoming clearer today, which should lead the

educational institution to rethink its mission, values, orientations, objectives and

targets from a strategic management perspective.



The educational institution has the duty to make all students able to undertake and

succeed in a school career or to integrate into society by mastering professional skills.

For it to fulfill this mission, the State must define the basic national curriculum, and

establishments must offer differentiated educational pathways according to the

interests and aptitudes of each student, particularly beyond basic education ( MEES,

2017).

For example, the role of reproduction that education plays vis-à-vis the social

transformation should lead us to question the place that we give to individual

promotion compared to collective promotion, on the reduction of social inequalities

and the training of elites as well as on the need to have a national and societal

educational project as a common source for local educational projects rooted in the

reality of various environments (Hameline, 1981, MEES, 2020). Contributors are set

to remind us that the pandemic upheavals should drive us back to a collective exercise

in strategic planning to develop mission, vision and values statements. These

statements will have to be constantly tested, evaluated and validated with stakeholders

and citizens.

This axis aims to stimulate reflection on the foundations of the educational

institution, from kindergarten to university, in order to examine the essential

dimensions that constitute the institution. Addressing the fundamental question of

education is, as Meirieu (2015) suggests, asking the generic question, what can

education do? What can it achieve?



Axis 2: Social inequalities, educational inequalities, socio-economic factors

The focus of this theme is based on an observation and a context where education

systems (in a differentiated way) are affected more than ever by the persistence of

various inequalities: social, territorial, educational, pedagogical, digital inequalities. If

the Covid-19 crisis has laid bare the vulnerability of education systems and the range

of existing inequalities, these weaknesses come in addition to a routine structural

dysfunction of governance and techno-pedagogical practices. These inequalities hold

even more accentuated effects among disadvantaged, less educated populations

(Crawley et al. 2020). Such imbalances, added to the effects of the health crisis, not

only have the consequences of exacerbating inequalities, but also the accentuation of

school or university dropouts, the amplification of the risks of mental disorders and

social tensions. In any case, this crisis is an exceptional historical marker in the

evolution of education throughout the world and in contemporary societies.

While social and educational inequalities are closely linked, several socio-economic

factors have a lasting impact on their degree of intensity. Such inequalities are

accentuated by territorial inequalities and discrimination. In many countries, like

Tunisia, territorial inequalities weigh heavily on the persistence of social inequalities.

The lack of structures, the lack of resources and the dysfunction of services have

long plagued regions far from urban centers and towns. Even if efforts on the part of

the State have often been made or planned, there are still fairly significant gaps in

access to basic services (housing, transport, health, school, university, culture, leisure,

etc. ) Beyond a certain threshold, inequalities appear socially intolerable, as they

weaken the feeling of collective belonging and constitute a threat to the cohesion of

society itself (Fougère and Sidhoum, 2006).



In this area, the contributions will also provide contextualized insight related to the

effects of the Covid-19 health crisis. What should be understood by social inequalities

and educational inequalities? What are the political and socio-economic factors that

influence these inequalities? How to explain the significant impact of social

inequalities in the field of education? What are the main issues for research on social

inequalities in the future of education? Is there a problem in the training of teachers

and education professionals? How can the problem of training have an impact on

educationalinequalities? Etc.

Axis 3: Educational dropout and failure: social and cultural factors and

remediation

School dropout refers to the fact of abandoning a school course before obtaining a

first diploma (generally a secondary school leaving certificate or a qualification:

certificate, attestation or vocational training diploma). On the other hand, academic

failure is generally attributed to a course completed by an evaluation and the failure to

obtain a diploma. According to the OECD (2013), school dropouts are twice as likely

to find themselves unemployed. According to a Montreal study, the higher the

vulnerability index, the higher the proportion of young people leaving without a

diploma (MEES, 2020). The unemployment rate among this vulnerable population is

consistently high (OECD, 2013; OECD, 2020). In some regions, the situation has

even worsened in recent years; dropping out, following a long absenteeism, is now

even noticed in primary or fundamental school. While it used to be perceived as a

lever for integration into citizenship and progress, the school is now considered by a

growing number of individuals, as an instrument of inequity, exclusion, humiliation

and stigmatization (Costosero, 2014, MSS, 2018, Dubet, 2020, OECD, 2020).



School abandonment is a complex phenomenon that does not occur overnight; but

results from a combination of factors interacting with each other and the culmination

of a long process in which teachers, parents, students, managers and professionals do

have responsibility (Vollet, 2016). In a way, it is a gradual phenomenon that is similar

to an internal exile, going from absenteeism to dropping out of school and then to

abandonment. According to Boughzou (2016), dropping out of school stems from

many difficulties encountered by the student at the family, school and social levels. Its

very rapid development makes this phenomenon a constant and growing concern.

The school career of young people is constantly influenced by a number of elements,

called “determinants of school perseverance” as explicated by Bernatchez (2018).

When these elements exert a negative influence, we speak of risk factors, which

increase the probability of a more difficult, even chaotic, school or university career,

which can lead to dropping out, and further, to failure. Such risk factors point to

motivation, commitment, self-esteem, parental support, school climate, environmental

resources, but also to learning disabilities.

Participants in this forum will discuss the role of the family in educational processes,

in the sense intended by Coleman et al. (1966) and by Jencks (1972) and which must

be renovated, by bringing to the debate various factors identified both at the structural

and functional level of the institutions. While the family is an essential element of

academic success (Routhier, 2020), it is just as relevant to analyze the role of the

teacher and the availability of resources, support and assistance services for students

and their families. Participants will be able to examine the dynamics of the

environment and the strategies of school drop-out and the process of “re-schooling”

students who drop out early. The relationship between academic and vocational

guidance will shed light on the attraction towards new professions, and on the

assistance to students in situations of repetition, dropping out or failure.



Axis 4: Guidance, vocational training, qualification, employability and

entrepreneurship

The fact that young people do not complete their secondary education has an adverse

impact on their socio-professional integration (Unesco, 2004; Statistics Canada and

OECD, 2005). Guidance as a complementary service at school level can be set up to

inform pupils of the possibilities offered both by the school system (for the

continuation of their course) and the labor market. Counselors help students reflect

on their progress in relation to their dreams, personality traits, interests, skills and

values (CSSRN, 2017). The adequacy between training programs, qualifications,

diplomas, employment and the coherence of the education system support

perseverance in paths of informed choice. On the contrary, the early separation of

pupils in unequal paths makes it difficult for some of the pupils to progress at school.

Whether these unequal pathways are the result of poorly- established early

orientations or repetition, the schooling of pupils in differentiated and hierarchical

streams reinforces and produces inequalities according to social origin (Felouzis,

2009).

A guidance-oriented school, as refocused by Canzittu and Demeuse (2017) is a system

that would allow students to develop their autonomy within the framework of lifelong

guidance. A guidance-oriented approach, whose origins are inspired by the Quebec

model, is in fact a concerted approach between a school team and its partners, within

the framework of which objectives are set and services (individual and collective) are

put in place, educational tools and activities aimed at supporting students in the

development of their identity and in their vocational journey (MEQ, 2002; CERIC,

2012; MEES, 2020). The orienting approach would represent a device that can be

used to carry out the educational project of the school where orientations are

determined and objectives are set.



The major intentions in terms of academic and professional information that support

the guidance-oriented approach can be discussed from this basis: "to support the

student in the development of his identity, with a view to facilitating his academic

progress and his choice of career ; provide students with opportunities to discover the

various types of training and possible educational paths, so that they can find their

bearings and broaden their professional goals; allow the student to learn about the

workplace as well as its organization, its requirements and the various profiles of

trades and professions; accompany the student throughout the orientation process

and support him in the critical stages of his school career, during which he must

sometimes make compromises between the ideal training and career and the reality of

the choices available to him” MEQ (2002, p. 19).

Today, the reflection on these dimensions should also be done by putting into

perspective a new deal revealed more clearly by the Covid-19 crisis, that of the crisis

of work and employment as well as the professional integration of young people. We

must therefore be attentive to weak signals, documented for a long time by the social

sciences, but which the Covid-19 crisis has made more visible (Letourneau, 2021).

These are polarizations that distance work has only reinforced, the precariousness of

some workers, especially young people, who chain short contracts. In such a context,

does the degree always constitute a protection against precariousness? What collective

resources can we mobilize to fight against forms of atomization of work? Is the

integration of entrepreneurship into learning from an early age a path to explore

based on the experiences of certain countries?



The participants in this edition of the forum will be able to question themselves,

among other things, on certain dimensions: do certain professional sectors really

constitute untapped sources of employment? Is the approach by trade declining in

favor of functions/skills? How to anticipate the professions of the future? Is it still

necessary to adjust training as closely as possible to the jobs to be filled? How to forge

strong links with future employers? The participants in the forum will focus their

communications on vocational training, new skills, employability and the labor market,

on unemployment among graduates and on that of doctoral students (universities) as

is the case in some countries like Tunisia, as well as on entrepreneurship.

Axis 5: Pedagogical practices and innovation, digital integration and

collaborative strategies

The advent of technologies in recent years has been rapid and digitilization has been

overwhelming. The INMQ (2021), states that "the increased use of digital tools and

emerging technologies is disrupting the culture of companies and organizations,

working and teaching methods, processes, educational systems, business models, the

learning ecosystem, as well as skills needs in various sectors” (p. 10). Thus, the

exceptionally rapid evolution of technologies in the education and higher education

sector, accelerated by the Covid-19 health crisis, poses enormous challenges. The

platforms, devices and methods available have been transforming our ways of

thinking, creating, communicating, learning and working for several years (Charlier,

2016). What about the cases of institutions that have adopted a process of identifying

training needs for adaptation to digital tools used for educational purposes by

highlighting innovative educational approaches and raising awareness among users of

the issues emerging?



Large-scale digitalization is the fourth industrial revolution. An education system is an

essential incubator of change and innovation. There are different levels of education and

higher education that would allow us to adapt today and plan for the future, while

contributing to equal opportunities, educational success and the development of

everyone's full potential (MEES, 2020). With the health crisis (Covid-19), is there a clear

opportunity to exploit our potential in terms of online teaching/learning and innovative

teaching approaches? However, a risk remains, that of a reproduction of learning

contexts leading to digital inequalities among learners who unequally possess digital

devices and skills (Lemieux, 2021). Nevertheless, information and communication

technologies have given rise to new ways of learning by revolutionizing the

dissemination of knowledge in various aspects. A wealth of information was quickly

made available on the Internet, organized and standardized through sharing platforms

and intellectual property licenses based on a philosophy of free access, without the

requirement of compensation. However, educational institutions are sometimes slow to

fully engage in digital technology, which requires effective digital monitoring, constant

collaboration, sharing of knowledge and experience and partnership with the various

actors. As a result, they run the risk of not having enlightened mechanisms for the

choice of resources and their uses in the context of learning and of missing the

pedagogicalwatch.

This is all the more damaging since we are now witnessing a surge of courses available

on the Internet, in particular through MOOCs (Massive Open Online Courses), online

training courses open to all (with paid features) . These MOOCs are often presented as a

revolution in education towards a more egalitarian system. However, as Riegert (2020)

reports, MOOCs most often benefit the most disciplined and the most autonomous

students. This implies that online teaching/learning devices would be incapable of

reducing inequalities in their current form. Many initiatives to fight the digital divide and

inequalities have failed. With this in mind, we must not ignore the many obstacles that

limit access to available resources for people from underprivileged backgrounds, with

disabilities or in difficulty, paying particular attention to these aspects, with regard to the

empowerment of learners.



Contributions relating to this theme will deal with the challenges and prospects of

digital education, systems, educational issues or even societal issues. As prerequisites,

in the sense of Mougin (2020), it is important to understand both the foundations and

the challenges of educational innovation in the digital age beyond the marketing

aspect. Without forgetting to put in their respective places - pedagogy and digital -

and without neglecting the importance of educational monitoring and digital

monitoring, participants will also be able to address questions such as: What are the

observable impacts of the generalization of digital in education? How to create an

environment conducive to the deployment of digital at the different levels of

development of digital skills of young people and adults? What are the organizational

strategies for digital integration towards Industry 4.0.? What are the modes of

collaboration and the proven practices that may help us make education a collective

appropriation and a common good?

Axis 6: Scientific research and partnership in the time of the knowledge

economy

Knowledge economy, according to the OECD (2016), corresponds to the growing

dependence of countries on education, information and technology for their

productivity and growth. According to Mougin (2020), we have moved to a

knowledge society where the knowledge economy and the digital economy contribute

more greatly to the wealth of countries. In this perspective, the production of

economic value inevitably results from sustained investments in education,

preparation of the next generation, research and development, training of the

workforce, techno-scientific innovation and new, more efficient governance,

organization and work management. Investments in knowledge, science and new

technologies, and more specifically information technologies, are the catalyst for

growth.



Considering this perspective from another point of view, the construction of

citizenship, of knowledge avoiding scientific or technological fractures and

employment opportunities in many sectors, it is undeniable that the role of education,

training and raising awareness about civil society are considered essential.

Contributions may demonstrate that collaborative and partnership-based, socio-

economic and community-based scientific research do constitute pathways between

science, innovation and society.

Nevertheless, academic research finds itself in a “disturbed and reactive”

environment. Consequently, the practice of university research, as a representative

laboratory of the educational system and of society, takes place in a competitive and

increasingly complex context. The university organization is facing an unstable

environment which is explained by a sustained dynamic of innovation (Dridi, 2018,

Giraldeau, 2020). In addition, the absence or tightening of the conditions for

awarding grant funds for collaborative research can have consequences for the

diversity of university research (Brouillet, 2020). Such a tightening is likely to occur at

the level of the pool of researchers and to the detriment of researchers said to be

“non-performing in competitions”. However, the problem of financing is much more

complex than it appears from the first-level analyses. First, the relevance of research is

a question relating to periods and currents of thought. It is also conditioned by the

socio-economic environment which dictates the orientations that the public

authorities and their relays, the authorities and the granting bodies, develop. It is

competitive and underlies performance (an ill-defined notion but which calls on the

principle of results, impact and ranking). Professor-researchers whose objective (or

concern) is not the immediate or potentially marketable utility of applied research risk

being marginalized, despite the importance of their research, especially when it comes

to sensitive questions, such as educational policies and social, territorial or educational

inequalities.



In several countries, research collaborations with professional and industrial circles have

been intensified, the objective of which is to acquire financial resources, find practical

applications, provide employment opportunities for graduate students and even target

business (Dridi, 2018). But what about issues of social equity, gender, digital divide,

articulation between research and training? Meanwhile, in several so-called emerging

countries, not only is research funding dramatically shrinking, but partnership research

and social issues are virtually absent from the list of managers and therefore from that

of researchers.

This theme targets several objectives. This involves examining the conditions for funding

university research such as collaborative or partnership research. Also, it is relevant to

identify and analyze both the effects of the partnership in education between the

university and the school environment and between the university and the

socioeconomic environment. It is about identifying promising avenues for education

funding, such as research. It is about questioning the mission and the functions of the

schools and universities in a context where public funding in general and that of

research is unstable. Inspired by certain works sponsored by the Ministry of Education

and Higher Education of Quebec (MEES, 2020), certain objectives are of interest in this

forum: to identify the funding issues and the challenges facing public, para- public or

private organizations; to suggest possible solutions and promising avenues for targeted

issues and challenges, based on innovative practices; to specify the potential contribution

of the research to the resolution of the challenges and issues targeted; to list the

synergies and sustainable partnerships that could be developed with other players in the

research and innovation ecosystem.



The participants will , on another note, approach dimensions such as: the

management of research, its organization, its funding process; the role of the

university in the production and dissemination of knowledge in the era of the

knowledge economy, whether for the benefit of educational institutions, or for the

benefit of businesses and society; training in research and preparing the next

generation of scientists; alliances with socio-economic actors and their impact; the

identification of pathways between science, innovation and society; the

transformation of knowledge into wealth.

Axis 7: Steering, governance, management and appropriation of change in

education

To put the quality of an education and university system into perspective requires to

analyze the different facets pertaining to the constituent elements. This is a necessity

in order to guarantee the achievement of the objectives assigned to it and to

contribute to socio-economic development. But given the complexity that

characterizes its management, this requires strategies that take into account all the

structural dimensions as well as the influential political, economic, social and

technological factors (Dridi, 2020). In a multi-faceted social environment and

consistent with available resources and defined strategies (De Keetele and Gerard,

2007), change is a constant. Such a change requires skills included in a process of

evaluation, monitoring and continuous professional development on the part of

actors and decision-makers. The development of the professional skills of education

managers is part of the obligation of accountability which aims to make education

systems an essential pivot in the dynamics of a collective. In this perspective,

managers must develop inclusive leadership and the skills required for teamwork by

prioritizing continuous training and the development of collective skills (Amherdt,

Dupuich-Rabasse, Emery and Giauque, 2002; MELS, 2008, Dridi, 2020).



In this sense, the competent action of an education manager is manifested by the

mobilization, combination and adaptation of various resources in a professional

situation in order to take actions organized in a system (Guillemette, Vachon and

Guertin, 2019).

In the wake of the second edition of the forum "governance and quality of education

systems", it is necessary to renew the questioning around the management and

governance of education systems to account for the relevant dimensions in this area

and offer perspectives for reflection and action. The reflection must take into account

the evolution of thinking in change management and its appropriation for the

implementation of complex changes. The speakers will discuss cases of change and

their management and question the process of training and development of

professional skills, the acquisition of which is based on systematic actions, in a

progressive approach and learning throughout professional life, whether in a formal

or informal context.

As such, the questions to be addressed will include: How do education policies

influence the steering and governance of the different levels of an education system?

What skills are necessary when it comes to steering and governance in education?

What influence does the new management of education have on educational spheres?

How can the development of the professional skills of teams and staff members, in

particular the management of educational institutions, operate? What are the best

practices that mobilize collaboration and collective intelligence with a view to

transformation? How can we promote the development of collective skills?



It is also relevant to question the uses and impact of the knowledge produced by

research in relation to organizational change and the management of education

systems. It is useful to evaluate the modes of intervention at various levels: higher

(governmental institutions), intermediate (regional institutions), and local

(institutions). The objective is going beyond simple observation to highlight the

practices and proposals for appropriate educational policies, new governance,

collaboration, accountability of actors and reduction of the harmful effects of

inequalities and their impacts on individuals and on society.

For the steering committee and the scientific committee,

Houssine Dridi, PhD.

Professor

Department of Education and Pedagogy

Faculty of Education Sciences

University of Quebec in Montreal
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Propositions :
Les représentants de l’Université de Sousse proposent :
Le chef de département d’histoire Sofien Moussa propose d’organiser une table 
ronde pour réétudier les axes d’utiliser les locaux et les équipements de la faculté 
des lettres
Pr Moez Khenissi vice président de l’Université de Sousse propose qu’on leur envoie 
les détails des offres financières des diverses formules (co-organisateur, partenaire) 
pour permettre au recteur de choisir le statut de l’Université de Sousse dans 
l’organisation du Forum. Un émail sera envoyé par le comité de pilotage en réponse 
à cette demande.
Le comité de pilotage propose à l’Université de Sousse d’impliquer sa faculté de 
médecine et son centre pédagogique.

Conclusion
L’Université de Sousse en tant qu’université socialement responsable reconnait ses 
valeurs en ce forum, elle confirme son engagement, d’autant plus qu’elle a déjà 
lancé une formation sur la gouvernance des établissements éducatifs et 
universitaires, sanctionnée par un CEC (Certificat d’études complémentaires). Le 
comité de pilotage a montré son intérêt à en savoir plus (guide d’accompagnement, 
…)
La réunion s'est déroulée dans une bonne ambiance amicale; très cordiale et 
coopérative et les premiers résultats concrets en ont découlé, ce qui est un bon 
signe pour les prochaines étapes de notre partenariat avec l'Université de Sousse.

La réunion s’est levée à 16h30.
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